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PRESHIL VISION STATEMENT
At our core remains an unshakeable commitment to encouraging all children to set and achieve their own
goals and to be respected as individuals in their own right. A commitment to our children to be nurtured
and challenged in an atmosphere that inspires creativity and independent thinking in all areas of life and
does not, overtly or subtly, use competition or punishment to motivate through the fear of failure.
As global citizens we encourage an awareness of world issues and encourage effort to make a positive
difference. We believe that education should prepare students to be thoughtful, peace-loving and active
citizens of the world. Preshil will remain a school that puts kindness, compassion and social relationships at
the centre of its operations.

IB MISSION STATEMENT
The International Baccalaureate aims to develop inquiring, knowledgeable and caring young people who
help to create a better and more peaceful world through intercultural understanding and respect. To this
end the organisation works with schools, governments and international organisations to develop
challenging programmes of international education and rigorous assessment. These programmes encourage
students across the world to become active, compassionate and lifelong learners who understand that other
people, with their differences, can also be right.

ACKNOWLEDGEMENT OF COUNTRY
Preshil respectfully acknowledges the traditional custodians of country throughout Australia and pays
respect to elders past, present, and emerging.
We acknowledge the people of the Kulin Nation as the traditional owners of the land on which we are
fortunate to have our school stand. We acknowledge all elders past, present, and emerging of the Kulin
Nation, and respect the unique and important knowledge, culture, and expertise of all Aboriginal and Torres
Strait Islander peoples.
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The Middle Years Programme at Preshil
Preshil is an authorised continuum school for the International Baccalaureate’s Primary Years
Programme (PYP) from Kindergarten - Grade 6, Middle Years Programme (MYP) from
Years 9 to 10, and Diploma Programme for Years 11 and 12.
The IB MYP is not a curriculum, rather it provides the framework around which Preshil delivers the
Victorian Curriculum. The planning and organisation afforded by the IB presents students with
differentiated learning opportunities and ensures congruency between learning and assessment, and
between preparation and performance.
International Baccalaureate schools share a common philosophy: a commitment to high quality,
challenging, international education. This is an approach we believe to be fundamentally important for all
students.
Preshil’s abiding philosophy of respecting each individual as an active participant in both their own
learning and in our learning community endures, and is complimented by the IB and the attributes of the IB
Learner Profile (page 6).
Units of Inquiry, upon which assessments are based, are developed within the framework of the MYP.
In addition to this, teachers assess students according to school-based criteria.
The MYP perfectly positions students to undertake the Diploma Programme in Years 11 and 12.
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The Programme Model
The IB curriculum framework structures the way in which Preshil delivers the Victorian Curriculum, while
maintaining our mission, vision and philosophy. IB schools are required to teach a broad and balanced
choice of subjects in every year of the programme.
Curriculum areas are organised into eight subject groups:

The programme model is based on the concept of balance, emphasising a well-rounded learning experience.
The breadth of disciplines of the programme ensures that students develop strong foundational knowledge of
skills across a wide range of subject areas, ensuring they are well equipped for the Diploma programme and
the journey of life-long learning ahead.
The programme promotes the principle of 'concurrency of learning', whereby students are offered a balanced
curriculum each year in which different subjects are studied simultaneously. As students mature and develop
higher-order thinking skills, they explore the disciplines in increasing depth and become aware of how those
disciplines are linked to each other and to local and global issues.
The programme encourages the use of a variety of teaching and learning methodologies to support students
and foster a climate in which they discover how they learn best in different situations.
The programme emphasises the development of the whole person: affective, cognitive, creative and physical.
This is encapsulated in the IB Learner Profile, where learners are identified as: Inquirers, Knowledgeable,
Thinkers, Communicators, Principled, Open-minded, Caring, Risk Takers, Balanced and Reflective.
More information on the IB Learner Profile may be found on page 6.
The MYP is taught the world over, and as such, must be flexible to the different curriculum demands
internationally. The Victorian Curriculum and the MYP both recognise the need to teach students in an
holistic way. We don’t just teach students content, we imbue them with lifelong skills to foster their love of
learning into the future.
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MYP Key Concepts
The MYP identifies 16 key concepts to be explored across the curriculum. These key concepts represent
understandings that reach beyond the eight MYP subject groups from which they are drawn. Each subject
group is assigned four key concepts to investigate, explore and develop throughout the middle years. One
of the four key concepts underpins each inquiry creating a deeper connection between disciplines
through common language and conceptual understanding.

These concepts are not only 'key' in the sense of being important; they also provide a key way into a
body of knowledge through structured and sustained inquiry. They place no limits on breadth of knowledge
or on depth of understanding, and therefore provide access to every student, regardless of individual
aptitudes and abilities. This allows teachers to produce a diverse and differentiated curriculum that supports
all students, including those who benefit from modified programmes.
Inquiry into MYP key concepts further develop (and lead to debate on) the meaning of these significant
ideas. Through sequential learning experiences throughout the middle years students develop a more
nuanced understanding of these concepts.

KEY CONCEPTS
Aesthetics deals with the characteristics, creation, meaning and perception of beauty and taste. The study
of aesthetics develops skills for the critical appreciation and analysis of art, culture and nature.
Change is a conversion, transformation or movement from one form, state or value to another. Inquiry
into the concept of change involves understanding and evaluating causes, processes and consequences.
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Communication is the exchange or transfer of signals, facts, ideas and symbols. It requires a sender, a
message and an intended receiver. Communication involves the activity of conveying information or
meaning. Effective communication requires a common “language” (which may be written, spoken or nonverbal).
Communities are groups that exist in proximity defined by space, time or relationship. Communities include,
for example, groups of people sharing particular characteristics, beliefs or values as well as groups of
interdependent organisms living together in a specific habitat.
Connections are links, bonds and relationships among people, objects, organisms or ideas.
Creativity is the process of generating novel ideas and considering existing ideas from new
perspectives. Creativity includes the ability to recognise the value of ideas when developing innovative
responses to problems; it may be evident in the process as well as outcomes, products or solutions.
Culture encompasses a range of learned and shared beliefs, values, interests, attitudes, products, ways
of knowing and patterns of behaviour created by human communities. The concept of culture is dynamic
and organic.
Development is the act or process of growth, progress or evolution, sometimes through
iterative improvements.
Form is the shape and underlying structure of an entity or piece of work, including its organisation,
essential nature and external appearance.
Global interactions, as a concept, focuses on the connections among individuals and communities, as well
as their relationships with built and natural environments, from the perspective of the world as a whole.
Identity is the state or fact of being the same. It refers to the particular features that define
individuals, groups, things, eras, places, symbols and styles. Identity can be observed, or it can be
constructed, asserted and shaped by external and internal influences.
Logic is a method of reasoning and a system of principles used to build arguments and reach conclusions.
Perspective is the position from which we observe situations, objects, facts, ideas and opinions.
Perspective may be associated with individuals, groups, cultures or disciplines. Different perspectives
often lead to multiple representations and interpretations.
Relationships are the connections and associations between properties, objects, people and ideas,
including the human community’s connections with the world in which we live. Any change in
relationship brings consequences, some of which may occur on a small scale, while others may be farreaching, affecting large networks and systems such as human societies and the planetary ecosystem.
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The intrinsically linked concept of Time, Space and Place refers to the absolute or relative
position of people, objects and ideas. Time, place and space focuses on how we construct
and use our understanding of location (where and when).
Systems are sets of interacting or interdependent components. Systems provide structure and order in
human, natural and built environments. Systems can be static or dynamic, simple or complex.1

1 MYP:

From Principles into Practice (Cardiff, Wales: 2015).
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Global Contexts

Teaching and learning in the MYP involves understanding concepts in context. Global
contexts provide a common language for powerful contextual learning, identifying specific
settings, events or circumstances that provide more concrete perspectives for teaching and
learning. When teachers select a global context for learning, they are answering the
following questions.

Identities and Relationships: Who am I? Who are we?
Students explore identity; beliefs and values; personal, physical, mental, social and spiritual
health; human relationships including families, friends, communities, and cultures; what it means
to be human.
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Orientation in Space and Time: What is the meaning of when and where?
Students explore personal histories; homes and journeys; turning points in humankind; discoveries;
explorations and migrations of humankind; the relationship between, and the interconnectedness of individuals
and civilisations, from personal, local, and global perspectives.
Personal and Cultural Expression: What is the nature and purpose of creative expression.
Students explore the ways in which we discover and express ideas, feelings, nature, culture, beliefs, and values;
the ways in which we reflect on, extend and enjoy our creativity; our appreciation of the aesthetic.
Fairness and Development: What are the consequences of our common humanity.
Students explore the rights and responsibilities; the relationship between communities; sharing finite resources
with other living things; access to equal opportunities; peace and conflict resolution.
Scientific and Technical Innovation: How do we understand the world in which we live.
Students explore the natural world and its laws; the interaction between people and the natural world; how
humans use their understanding of scientific principles; the impact of scientific and technological advances in
communities and environments; the impact of environments on human activity; how humans adapt
environments to their needs.

Globalisation and Sustainability: How is everything connected?
Students explore the natural world and its laws; the interaction between people and the natural world; how
humans use their understanding of scientific principles; the impact of scientific and technological advances on
communities and environments; the impact of environments on human activity; how humans adapt
environments to their needs.
MYP global contexts provide common points of entry for inquiries into what it means to be internationally
minded; framing a curriculum that promotes multilingualism, intercultural understanding and global
engagement.
These and other contexts for teaching and learning inspire explorations of our common humanity and shared
guardianship of the planet. They invite reflection on local, national and global communities, as well as the reallife issues and concerns of 11 to 16 year-old students.
Over the course of their study, students will encounter all six global contexts.2
2 MYP: From Principles into Practice (Cardiff, Wales: 2015).
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Assessment in the MYP
Assessment is a vital component of teaching and learning, however, the balance of priorities is often lost.
Fostering a sense of curiosity and innate love of learning, and building the confidence to give things a
go without fear of failure, whilst still providing enough feedback in order to develop strategies
for improvement is what underpins the attitude towards assessment at Preshil. Much care is taken to
promote a genuine love of learning in favour of labelling and ranking.
Fundamentally, success at Preshil is about students achieving their own potential – not about how they
perform against others. Our students are free to develop without judgement, reprisals or the threat of
failure.
Assessment and feedback at Preshil are regarded as core elements of the classroom environment
underpinning all teaching and learning. The two elements of assessment; description and comparison, are
treated with equal importance at Preshil in order to maximise the learning opportunity for students.
Combining various methods of assessment allows the teachers to appreciate student strengths
and weaknesses. Standardized tests, such as Progressive Achievement Tests, are used as a benchmark
comparison for individual progress, Rubrics and Criteria are used as a comparison tool for individual
achievement and teacher feedback is used as the descriptive tool that provides strategies for
improvement.
Approaching assessment with a backwards by design model, teachers plan a continuum of assessment
that scaffolds student development of knowledge and skill through each year level. Beginning with
what the teacher ultimately wants the student to know, and working backwards to
provide opportunities that scaffold development towards this goal, creates a climate of possibility.
While marks and grades can provide a snapshot of a student’s understanding in a given moment, they do not
describe the quality of the student work, how or why the student achieved the given level or how the student
can move to the next level. For assessment to be an effective and transformative teaching and learning tool it
is more important to understand what the student can do and how this relates to what they need to do,
to improve.
It is through carefully designed assessment that teachers gather relevant information about
individual student performance and progress, and through the judgement of this learning process are able to
customise their teaching plans to meet individual needs. As a result, assessment given prior to the IB Diploma
Programme is richly descriptive in nature.
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Criteria
"The criteria for each subject group represent the use of knowledge, understanding and skills that must be taught.
They encompass the factual, conceptual, procedural and metacognitive dimensions of knowledge" 3
Criteria underpin all assessment in the IB Programmes. Students are assessed using the IB MYP Subject
Criteria and teachers must address all strands of all assessment criteria at least twice per year. Assessment
criteria are designed by the IB and made task specific by the teacher as the evaluation tool for formative and
summative assessments. They are created before the unit is taught and explicitly explained to students prior to
undertaking the assessment. Teachers work diligently to produce assessment tasks that are student focused and
thoughtful with a carefully considered balance of observation, one on one conferencing, monitoring, recording
and formal analysis. Assessment is authentic, holistic, contextualised and balanced.
Final scores are not determined by averaging summative performance scores over the year; using single pieces
of work to determine final grades; or determining MYP grades by combining homework, classwork, and
test grades. The subject area teacher’s professional judgment along with student evidence will contribute to the
final score.
3 MYP: From Principles into Practice Cardiff, Wales; 2015).
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MYP Assessment Criteria Across Subject groups
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Understanding the IB Criteria Language Progression
The IB design the criteria with a targeted language progression that assists students and parents to understand
the difference between levels of achievement. This language is specifically employed across all disciplines so
that students develop the skill to transfer their understanding of this comparison throughout their learning,
creating a richer appreciation of their own achievement.
As a parent, it can be difficult to understand how your child compares to the criteria simply by using this
language so the table below tries to make this clearer. It is only an approximate guide as task specific
clarifications provided by the teacher for each task may interpret the IB language slightly differently, depending
on the task.

IB Language Progression
Limited > Adequate > Substantial > Excellent
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MYP Final Achievement Boundary
Final achievement boundaries are not determined by averaging summative performance scores over the
year; using single pieces of work to determine final boundary descriptions; or determining MYP
achievement by combining homework, classwork, and test grades. The subject area teacher’s professional
judgment along with student evidence will contribute to the final achievement boundary. Teachers will
cross mark if in a team-teaching environment or will moderate with the MYP coordinator.

MYP OVERALL SUBJECT ACHIEVEMENT SCALE
This seven point achievement scale is consistent with the Diploma Programme. Consolidating Learning is
equivalent to a pass grade.

16

the international baccalaureate middle years programme
criteria

Designing Units of Inquiry
The IB MYP approach requires that units of inquiry are designed with the following:

Key concepts
Key concepts promote the development of a broad curriculum. They represent big ideas that are both relevant
within and across disciplines and subjects. Inquiry into key concepts facilitates connections between other
subjects.

Related concepts
Related concepts promote deeper learning. They are grounded in specific disciplines and are useful for
exploring key concepts in greater detail. Inquiry into related concepts helps students develop a more complex
and sophisticated conceptual understanding. Related concepts may arise from the subject matter of a unit or
the craft of a subject, its features and processes.

Statements of inquiry
The statement of inquiry is generated by synthesising the key concept, the related concepts and the global
context of the unit. The concepts may be explicit or implicit in the statement but the statement of inquiry
expresses the depth of conceptual understanding to be developed throughout the unit. By combining
these elements, the conceptual understanding is contextualised and frames the unit. Statements of
inquiry set conceptual understanding in a global context in order to frame classroom inquiry and direct
purposeful learning.

Inquiry questions
Inquiry questions underpin the investigation and exploration of the unit. Teachers and students use statements
of inquiry to help them identify factual, conceptual and debatable inquiry questions. Inquiry questions give
direction to teaching and learning and help to organise and sequence learning experiences.

Integration of subject areas
With Key and Related Concepts informing the design of Units of Inquiry, the potential exists for subject areas
to become inter-related. This would mean that students could study a concept like 'conflict' in areas such as
Science, Language and Literature, the Arts and Design, and Technology thereby making meaningful
connections between subjects.
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Approaches to Learning (ATL)
The IB places great emphasis on developing student self efficacy throughout the MYP and has identified skills
that encourage students to learn 'how to learn'. The skills, called approaches to learning (ATL), are embedded
in all IB programmes, and are taught across the curriculum. ATL skills are developed through implicit and
explicit teaching and provide a common language that students and teachers can use when reflecting and
building on the process of learning. ATL skills provide a solid foundation for learning independently and with
others, and help students to prepare for, and demonstrate learning through, meaningful assessment.
IB programmes identify five ATL skill categories, expanded into developmentally appropriate skill clusters.

The focus of ATL in the MYP is on helping students to develop the self-knowledge and skills they need
to enjoy a lifetime of learning. ATL skills empower students to succeed in meeting the challenging
objectives of MYP subject groups and prepare them for further success in rigorous academic
programmes like the Diploma Programme.
In the MYP, ATL encompasses both general and discipline-specific skills. Many ATL skills are
applicable to all MYP subject groups; these general 'tools for learning' can be tailored to meet the
specific needs of students and schools. In order to develop ATL skills that facilitate effective and efficient
learning, students need models, clear expectations, developmental benchmarks (or targets) and multiple
opportunities to practice.
18
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While ATL skills are not formally assessed in the MYP, they contribute to students’ achievement in
subject groups. Teachers should provide students with regular, specific feedback on the development of
ATL skills through learning engagements that provide formative assessment.
The most effective way to develop ATL skills is through ongoing, process-focused disciplinary and
interdisciplinary teaching and learning. Teachers use a wide range of content, developed through MYP key
and related concepts and global contexts, as a vehicle for teaching effective learning strategies. Likewise,
ATL skills can be powerful tools for exploring significant content. This dual focus (content and process,
knowledge and skills) promotes student engagement, deep understanding, transfer of skills and academic
success.
All teachers in MYP schools are responsible for integrating and explicitly teaching ATL skills. Over
time, students should develop clear and sophisticated understandings of how they learn best and how
they can evaluate the effectiveness of their learning. This kind of self-regulated (independent and
autonomous) learning helps students:
• Reflect purposefully on their learning (metacognition);
• Understand the diversity of human learning needs;
• Evaluate and provide evidence of their learning;
• Meet MYP subject group aims and objectives;
• Share responsibility for creating productive, cooperative and safe learning environments;
• Develop the confidence to try new strategies and explore new concepts and contexts for learning;
• Prepare for further study and responsible participation in local and global communities.
ATL skills are informed by, and support the development of, the attributes of the IB Learner Profile.
ATL skills are often interconnected. Individual skills and skill clusters frequently overlap and may be
relevant to more than one skill category. Some of the key questions to be answered by students with respect
to ATL skills include the following:
• What are my present skills in this area and what evidence do I have of my
development?
• What skills can I improve?
• What new skills can I learn?
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When specific ATL skills become an explicit focus for teaching and learning, students can begin to
take responsibility for their own development. Over time, students can identify themselves
and their competence in any learning strategy using terms like the following:
•

Novice/beginning-students are introduced to the skill, and can watch others performing it
(observation);

• Learner/developing-students copy others who use the skill and use the skill with scaffolding and
guidance (emulation);
• Practitioner/using-students employ the skill confidently and effectively (demonstration);
• Expert/sharing-students can show others how to use the skill and accurately assess how effectively
the skill is used (self-regulation).
A concept-driven curriculum that uses ATL skills effectively enables all students to become stronger,
more self-regulated learners.3

3 MYP: From Principles into Practice (Cardiff, Wales: 2015).
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Iinterdisciplinary Teaching and Learning
One of the key features of the MYP is its emphasis on interdisciplinary teaching and learning. This
trait emerges from the challenges and opportunities of educating students in, and for, a highly
interconnected world. Younger learners often naturally make connections between knowledge domains to
understand the world around them, however, an ever-changing world demands that education
empowers people to integrate disciplines in novel and creative ways. As knowledge and information
multiply, critical thinkers must successfully integrate disciplinary perspectives to understand real-world
issues, ideas and challenges, and to take action to promote positive changes in societies.
Four main elements capture what interdisciplinary learning is:
1. The integration of subject-specific knowledge and synthesis of understanding.
2. The idea that the subjects of this synthesis must be drawn from multiple, bounded, identifiably
different areas of knowledge (usually labelled with the traditional term “disciplines” or “subjects”).
3. That the conceptual definition of interdisciplinary almost always includes some notion of utility, a
need to identify a reason for seeking such a synthesis.
4. Most importantly, from the student’s perspective, that interdisciplinary learning must have a clearly
articulated purpose that structures the 'learning space' of the students, in terms of the contribution of
disciplinary knowledge, the synthesis achieved and the interdisciplinary understanding developed.
Students need to be aware of why they are doing an interdisciplinary unit and what they are expected
to know, understand and do or create from the beginning of the unit.
In the MYP, interdisciplinary teaching and learning is grounded in individual subject groups and
disciplines but extends disciplinary understanding in ways that are integrative and purposeful. It connects
disciplines to develop new understanding, create products or address real-world issues in ways that would
have been unlikely through a single approach. Interdisciplinary teaching and learning does not replace
MYP subject groups; rather, it selects and reorganises disciplinary objectives in meaningful and connected
ways.
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The benefits of Interdisciplinary teaching and learning for students:
• Allows students to use knowledge domains creatively to foster new understanding.
• Develops mental flexibility that prepares students to be lifelong learners.
• Promotes intellectual rigour by providing a holistic approach to the study of real-world issues, ideas
and challenges.
• Models the importance of collaboration and teamwork across disciplines (an important life skill).
• Supports and promotes transfer of understanding.
• Creates opportunities for students to take ownership of their learning.
• Engages students with authentic tasks that they will be expected to perform as citizens and
contributors to society.
• Facilitates high-order cognitive processing by motivating students to engage in deep learning.
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Assessment Criteria
Criteria A: Evaluating
Students will analyse disciplinary knowledge and will evaluate interdisciplinary perspectives within a source,
work or text. Students will analyse sources and select relevant knowledge from their disciplinary
grounding, then evaluating its contribution to the interdisciplinary inquiry.

Criteria B: Synthesizing
Students create a product that communicates a purposeful interdisciplinary connection and will justify how
their product expresses interdisciplinary understanding.

Criteria C: Reflecting
Students will discuss the development of their own interdisciplinary learning and will explain how new
interdisciplinary understanding enables action. (International Baccalaureate Oganization, 2021)
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COMMUNITY Service as Action
Service as Action is an important aspect of the MYP. 'The MYP aims to help students develop their personal
understanding, their emerging sense of self and their developmentally appropriate responsibility in their
community'. (From MYP Principles into Practice).
Students are encouraged to take action both through their formal studies in the 8 different subject groups, as
well as set their own independent service goals. As students become more aware and acquire a better
understanding of the context, and of their responsibilities, they become empowered to make choices about
how to take thoughtful and positive action.
In each year of the MYP, students are encouraged to set goals and document their action using Managebac.
Each year they should aim to meet the 7 service learning outcomes:
• Become more aware of their own strengths and areas for growth.
• Undertake challenges that develop new skills.
• Discuss, evaluate and plan student-initiated activities.
• Persevere in action.
• Work collaboratively with others.
• Develop international-mindedness through global engagement, multilingualism and intercultural
understanding.
• Consider the ethical implications of their actions.
Service with others is an important way to engage in principled action across a range of overlapping local
and global communities. IB learners at Preshil work to become caring members of the community who
demonstrate a personal commitment to service, and act to make a positive difference to the lives of others
and to the environment.
Through the vertically integrated elective program, Preshil offers students diverse opportunities to become
involved in service learning. Each week, students elect and engage in activities that sit outside of the
curriculum and encourage an appreciation of working with and helping others. Service learning is not only
embedded into the MYP curriculum but is also fostered through the extra-curricular activities in Music,
school productions, lunchtime clubs and camps. These opportunities are aligned with the MYP learning
outcomes for service.
Students are encouraged to find meaningful ways to become involved in helping those around them, locally and
globally, through interests and passions and as a result, student service learning programmes
are individual, personal and reflective of student principles. Students in the final years of the
programme should, with proper guidance, develop the scope and nature of service activities and have
responsible roles in planning, organising and implementing service activities to reflect their growing maturity
and autonomy.
Action can become part of the MYP unit-planning process at several points: adding specific learning
engagements (using a service learning model) to meet curriculum objectives through principled action
through service with others; providing students with ideas and opportunities through which they might
choose to take or organise action themselves through service with others; using global contexts that invite
students to initiate their own inquiry into local expressions of global challenges.
24
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COMMUNITY Service as Action
The considerations and choices about which community issues to address often extend directly from the
Classes discuss how the world around them is reflected in what they are learning. As issues and needs
present, students determine where and how to apply their skills and talents in service that makes a
contribution, improves a situation or otherwise has impact.
Local service allows students an experience that can more easily extend over time to build continuity, allows
for the development of relationships, and provides a vantage point to observe and participate in sustained
change, challenge and collaboration. From the local, students can consider the global implications of their
actions, and extend their thinking and knowledge to global awareness and understanding.
If students are planning a service experience with global emphasis, it is highly recommended they consider
ways to include and integrate local action. Students can also consider extending local actions to global impact
through partnerships with students in other cities and towns, countries and continents. Technology affords
myriad opportunities for networking, sharing of initiatives, partnerships and impact.4

4 MYP: From Principles into Practice (Cardiff, Wales: 2015)
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At Preshil we encourage students to become more aware and develop a better understanding of the needs in
the community so that they will become empowered to make choices about how to take thoughtful and
positive action. This action may vary from student to student and from one situation to another. The action
may involve students in:
• Feeling empathy towards others;
• Making small-scale changes to their behaviour;
• Undertaking larger and more significant projects;
• Acting on their own;
• Acting collaboratively;
• Taking physical action;
• Suggesting modifications to an existing system to the benefit of all involved.

Learning Outcomes
With appropriate guidance and support, MYP students should, through their engagement with service as
action:
• Become more aware of their own strengths and areas for growth
• Undertake challenges that develop new skills
• Discuss, evaluate and plan student-initiated activities
• Persevere in action-work collaboratively with others
• Develop international-mindedness through global engagement, multilingualism and intercultural
understanding
• Consider the ethical implications of their actions.
These learning outcomes identify the substance of students’ self-reflection on service as action. All of these
learning outcomes are closely associated with IB learner profile attributes and ATL skills. Through their
participation in service, students can become more confident, self-regulated learners.
(MYP: From Principles into Practice (Cardiff, Wales: 2015).
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Camps
Camps at every level of the Secondary School broaden the curriculum away from the comfort
and predictability of suburban life that the students are accustomed to. The camps challenge students to
extend themselves beyond their comfort zone with different cultural experiences, physical
challenges and psychological barriers. Through school camps we encourage all students
to develop a strong sense of ecological responsibility and stewardship for the environment.
The Years 7 and 8 camps are designed to extend and connect students through a variety of activities and
experiences that engage students with different people in different ways. Camps have ranged from interstate
trips, adventure activities, to seaside and surf camps. Students return from these camps with a deeper sense
of themselves and their peers.
Year 9 not only attend a camp with the Year 10 cohort at the start of the year but also undertake the
two-week Year 9 Experience exploring the Northern Territory. This is a demanding trip
focusing on engaging with the unique culture and environment of this part of Australia,
cultivating resilience and social interconnectedness.
The Year 10 students are given the opportunity to visit the Wollongarra Homestead. Located
in the Victorian high country, there is no power or internet access available. The homestead is used
as a base for overnight hikes, environmental maintenance work and collaborative activities that
teach the students the importance of working together and supporting one another. The Year 10 cohort
also spend a week focused on building career skills in which they complete a Level 1 First Aid Certificate, a
Level 1 Barista Certificate, a variety of skill and interest based tests, excursions, and incursions with key-note
speakers.
Ski Camp is an optional vertically integrated experience that encourages students from Years 7 - 12
to challenge and extend themselves. For some students this camp will be their first time skiing while for
others it is an opportunity to hone existing skills. For all students this experience, in the sometimes
harsh alpine conditions, develops independent critical thinking, a deeper sense of responsibility, care for and
trust in the mountain community, and bonds unlikely students from different year levels.
These learning outcomes identify the substance of students’ self-reflection on service as action.
All of these learning outcomes are closely associated with IB learner profile attributes and ATL skills.
Through their participation in service, students can become more confident, self-regulated learners.
(MYP: From Principles into Practice Cardiff, Wales 2015.)
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The MYP Personal Project (Year 10)
MYP projects encourage students to reflect on their learning and the outcomes of their work – key skills that
prepare them for success in further study, the workplace and the community.
Community Project
Students in Year 8 complete the community project. The community project provides an important
opportunity for students to collaborate and pursue service learning.
Personal Project
All students in Year 10 complete the personal project. This is an individual project which targets an area of
personal interest and passion.
The personal project is the result of a self-directed inquiry within a global context, demonstrating the
Approaches to Learning (ATL) skills, such as collaboration, organisation, critical thinking, creative
thinking, information literacy, media literacy, transfer and reflection as well as the attitudes and knowledge
acquired throughout their learning at Preshil and the MYP. It is a celebration of the students’ skills,
knowledge and passion. The personal project is based around a topic that motivates and interests the
students and will contribute to their development as an independent, lifelong learner as reflected in the IB
learner profile.
The outcome or product of a personal project will vary depending on the interests of the student, the
nature of the goal of the project and the chosen global context. The final product or
outcome could be an original work of art (painting, sculpture, short story, novel, script for a
film
or play), a model, business plan, blueprint or architectural drawing, a literary or scientific
essay. The personal project includes a process journal, an outcome or product and a detailed report.
Each student is assigned a mentor whose role is to guide the student with advice and
encouragement and evaluate the Written Statement. Students are expected to keep a journal
recording their progress, their successes and challenges, their research and learning, and their
interactions with people associated with the project.
The personal project culminates in a final exhibition of student work, celebrated and shared with the
community, and also marks the conclusion of the MYP programme.
The aims of the personal project are to encourage and enable students to:

• Participate in a sustained, self-directed enquiry within a global context
• Generate creative new insights and develop deeper understandings through in-depth investigation
• Demonstrate the skills, attitudes and knowledge required to complete a project over an extended period
• Communicate effectively in a variety of situations
• Demonstrate responsible action through, or as a result of learning
• Appreciate the process of learning and take pride in their accomplishments
28
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The Assessment Objectives
The objectives of MYP projects encompass the factual, conceptual, procedural and metacognitive
dimensions of knowledge.

Objective A: Planning
Students will state a learning goal for the project and explain how a personal interest led to that goal and
will develop an appropriate success criteria for the product. Students will present a clear and detailed plan
in order to achieve their intended product and project.

Objective B: Applying Skills
Students will explain how the ATL skill(s) were applied to help achieve their learning goal and product.

Objective C: Reflecting
Student will explain the impact of the project on themselves and their learning and evaluate the product
based on the success criteria.
(International Baccalaureate Organization, 2021)
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Language and Literature
Language is fundamental to learning, thinking and communicating; it permeates the whole curriculum.
The study of Language and Literature enables students to become highly proficient in
their understanding and use of their language. Students need to develop an appreciation of
Language and Literature, of its nature, of the many influences on Language and Literature, and of its
power and beauty.
They will be encouraged to recognise that proficiency in language is a valuable life skill, a powerful tool
both in societal communication and as a means of personal reflection. Learning that Language and
Literature are creative processes encourages the development of imagination and creativity through selfexpression.
MYP Language and Literature is academically rigorous and equips students with linguistic,
analytical and communicative skills that can also be used in an interdisciplinary manner across all
other subject groups. There are six skill areas: listening, speaking, reading, writing, viewing and
presenting, which develop as both independent and interdependent skills. Students develop these skills
through the study of both Language and Literature. The choice of texts also provides opportunities
for and influences students in further developing the attributes of the IB learner profile.5
The aims of MYP Language and Literature are to encourage and enable students to:
• Use language as a vehicle for thought, creativity, reflection, learning, self-expression, analysis and
social interaction;
•

Develop the skills involved in listening, speaking, reading, writing, viewing and presenting in a
variety of contexts;

•

Develop critical, creative and personal approaches to studying and analysing literary and nonliterary texts;

• Engage with text from different historical periods and a variety of cultures;
• Explore and analyse aspects of personal, host and other cultures through literary and non-literary
texts;
• Explore language through a variety of media and modes;
• Develop a lifelong interest in reading;
• Apply linguistic and literary concepts and skills in a variety of authentic contexts.6

5Middle Years Programme Subject Brief, Language and Literature (Cardiff, Wales 2015).
6Middle Years Programme Subject Brief, Language and Literature (Cardiff, Wales 2015).
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Assessment Criteria
Each Language and Literature objective corresponds to one of four equally weighted assessment criteria.
Each criterion has eight possible achievement levels (1–8), divided into four bands with unique descriptors
that teachers use to make judgments about students’ work.

Criterion A: Analysing
Students demonstrate an understanding of the creator’s choices, the relationship between the various
components of a text and between texts, and make inferences about audience responses and creators’
purposes. Students use the text to support their own responses and reflect on different perspectives and
interpretations.

Criterion B: Organising
Students understand and organise their ideas and opinions using a range of appropriate conventions for
different forms and purposes of communication. Students recognise the importance of maintaining
academic honesty, respecting intellectual property rights and referencing all sources accurately.

Criterion C: Producing text
Students produce written and spoken text, focusing on the creative process itself and on the understanding
of the connection between the creator and their audience. Students make choices aimed at producing texts
that affect both the creator and the audience.

Criterion D: Using language
Students develop, organise and express themselves and communicate thoughts, ideas and information.
They use accurate and varied language that is appropriate to the context and intention.7
Further information on the MYP Language and Literature Programme is available via the School website:
http://preshilmyplanguageandliterature.weebly.com/

7 Middle Years Programme Subject Brief, Language and Literature (Cardiff, Wales: 2015).
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Language Acquisition
The MYP structures additional language learning in phases so that the complexity and range of language
profiles that students bring to their MYP classroom is acknowledged and fostered.
Teaching and learning in the language acquisition subject group is organized into three levels of
proficiency. Each level focuses on two phases. In total there are six phases. The phases represent a
developmental continuum of additional language learning. Depending on their prior language learning
experiences, students may commence their language acquisition course in any phase on the continuum and
may exit from any phase on the continuum.

French and Jjapanese
The ability to communicate in a variety of modes in more than one language is essential to the concept of
an international education that promotes intercultural understanding. In all IB programmes the role
of language is valued as central to developing critical thinking, which is essential
for the
cultivation of intercultural awareness, international-mindedness and global citizenship.
Language
is integral to exploring and sustaining personal development and cultural identity, and
provides an intellectual framework to support conceptual development. The IB acknowledges
that learning additional languages greatly contributes to the holistic development of students
and to the strengthening of lifelong learning skills. Language is central to learning, as well as to literacy.
The MYP structures additional language learning in phases so that the complexity and range of
language profiles that students bring to their MYP classroom is acknowledged and fostered. Students
beginning their MYP studies may have exited from any of the five phases of PYP language or may have no
prior knowledge or experience of the language to be studied in the MYP. The MYP framework for the
language acquisition subject group is designed to reflect the concepts and skills that make up the
presumed knowledge for the DP language acquisition courses. (International Baccalaureate Organization, 2021)
The purpose of Language Acquisition is to enable students to become competent in a language other than
their mother tongue, and is based around proficiency in speaking, reading and writing. Students
are encouraged to communicate as far as possible in the target language and to learn about the parts of
the world in which their language of choice is spoken. This knowledge should in turn develop
understanding of and nurture respect for cultures other than their own.8
Acquiring an additional language and exploring and reflecting on the cultural perspectives of our own and
other communities:
• Is central to developing critical thinking and international-mindedness;
• Provides an intellectual framework to support personal development, cultural identity and conceptual
understanding;
• Greatly contributes to the holistic development of students and to the strengthening of lifelong learning
skills;
• Equips students with the necessary multiliteracy skills and attitudes to communicate successfully in
various global contexts.
8 Middle Years Programme Subject Brief, Language Acquisition (Cardiff, Wales: 2015).
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language acquisition

The aims of MYP Language Acquisition are to encourage and enable students to:
• Gain proficiency in an additional language while supporting maintenance of their mother tongue and
cultural heritage.
• Develop a respect for, and understanding of, diverse linguistic and cultural heritages.
• Develop the student’s communication skills necessary for further language learning, and for study,
work and leisure in a range of authentic contexts and for a variety of audiences and purposes.
• Enable the student to develop multiliteracy skills through the use of a range of learning tools, such as
multimedia, in the various modes of communication.
• Enable the student to develop an appreciation of a variety of literary and non-literary texts and to
develop critical and creative techniques for comprehension and construction of meaning.
• Enable the student to recognize and use language as a vehicle of thought, reflection, self-expression
and learning in other subjects, and as a tool for enhancing literacy.
• Enable the student to understand the nature of language and the process of language learning, which
comprises the integration of linguistic, cultural and social components.
• Offer insight into the cultural characteristics of the communities where the language is spoken.
• Encourage an awareness and understanding of the perspectives of people from their own and other
cultures, leading to involvement and action in their own and other communities.
• Foster curiosity, inquiry and a lifelong interest in, and enjoyment of, language learning.
(International Baccalaureate Organization, 2021)

9

Middle Years Programme Subject Brief, Language Acquisition (Cardiff, Wales: 2015).
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language acquisition

Assessment Criteria
Each Language Acquisition objective corresponds to one of four equally weighted assessment criteria.
Each criterion has eight possible achievement levels (1–8), divided into four bands with unique
descriptors that teachers use to make judgments about students’ work.

Criterion A: Listening
Students interpret and construct meaning from spoken and multimodal texts to understand how images
and other spatial aspects presented with oral text interplay to convey ideas, values and attitudes.

Criterion B: Reading
Students construct meaning and interpret written, spatial and visual aspects of texts to understand how
images presented with written text interplay to convey ideas, values and attitudes. Students engage with
text requiring that they think creatively and critically about what is read and viewed, and become aware
of opinions, attitudes and cultural references presented in the written text.

Criterion C: Speaking
Students develop their communication skills by interacting on a range of topics of personal, local and
global interest and significance, and responding to spoken, written and visual text in the target language
(multimodal texts).

Criterion D: Writing
Students recognise and use language suitable to the audience and purpose (for example, home,
classroom, formal and informal, social, academic contexts). When writing in the target language,
students apply their understanding of language, form, mode, medium and literary concepts to express
ideas, values and opinions in creative and meaningful ways. They develop a variety of structures using
strategies (spelling, grammar, plot, character, punctuation, voice, format, audience) and techniques with
increasing skill and effectiveness.

(International Baccalaureate Organization, 2021)
34

subject area overview
individuals and Soceties

Individuals and Societies
Individuals and Societies encourage learners to respect and understand the world around them and
equip them with a skill base appropriate for a learner in the 21st century. Individuals and Societies
involves inquiring into historical, contemporary, philosophical, geographical, political, social,
economic, religious, technological and cultural contexts that influence and have an impact on
11

individuals, societies and environments.

The study of Individuals and Societies helps students to critically appreciate the diversity of human
culture, attitudes and beliefs. Courses in this subject group are important for helping students
to recognise that both content and methodology can be debatable and controversial, and for practicing
the tolerance of uncertainty.
The IB’s approach to this subject area includes a strong focus on inquiry and investigation. Students
collect, describe and analyse data; test hypotheses; and learn how to interpret increasingly complex
information, including original source material. This focus on real-world examples, research and
analysis is an essential aspect of the subject group.
The aims of MYP Individuals and Societies are to encourage and enable students to:
• Appreciate human and environmental commonalities and diversity;
• Understand the interactions and interdependence of individuals, societies and the environment;
• Understand how both environmental and human systems operate and evolve;
• Identify and develop concern for the wellbeing of human communities and the natural environment;
• Act as responsible citizens of local and global communities;
• Develop inquiry skills that lead towards conceptual understandings of the relationships between
12

individuals, societies and the environments in which they live.

11
12

Middle Years Programme Subject Brief, Individuals and Societies (Cardiff, Wales: 2015).
Middle Years Programme Subject Brief, Individuals and Societies (Cardiff, Wales: 2015).
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individuals and Soceties

Assessment Criteria
Each Individuals and Societies objective corresponds to one of four equally weighted assessment
criteria. Each criterion has eight possible achievement levels (1–8), divided into four bands with unique
descriptors that teachers use to make judgments about students’ work.

Criterion A: Knowing and understanding
Students develop factual and conceptual knowledge about Individuals and Societies.

Criterion B: Investigating
Students develop systematic research skills and processes associated with disciplines in the humanities
and social sciences. Students develop successful strategies for investigating independently and in
collaboration with others.

Criterion C: Communicating
Students develop skills to organise, document and communicate their learning using a variety of media
and presentation formats.

Criterion D: Thinking critically
Students use critical-thinking skills to develop and apply their understanding of Individuals and
Societies and the process of investigation. 13

13 Middle

Years Programme Subject Brief, Individuals and Societies (Cardiff, Wales: 2015).
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Sciences
The vision of MYP Sciences is to contribute to the development of students as inquirers, scientifically
literate, caring and responsible individuals who will think critically and creatively when solving problems
and making decisions about aspects affecting themselves, others and their social and natural environments.
Science and its methods of investigation offer ways of learning that contribute to the development of an
analytical and critical way of thinking.
Inquiry is at the heart of MYP Sciences and aims to support students’ understanding of Sciences by
providing them with opportunities to independently investigate relevant issues through both research and
experimentation. Learning Science relies on understanding and using the language of science, which
involves more than simply learning technical scientific terminology.
Science is taught with an investigative approach, providing students with a way of knowing through
inquiry that contributes to the development of analytical and critical thinking. Science topics are designed
to be relevant to the needs and interests of students, providing them with opportunities to explore the
role of science in everyday life and the dynamic interactions between science and society.
Scientific inquiry fosters critical and creative thinking about research and design, as well as the
identification of assumptions and alternative explanations. Students learn to appreciate and respect the
ideas of others, gain good ethical-reasoning skills and further develop their sense of responsibility as
members of local and global communities.14
The MYP Sciences group aims to encourage and enable students to:
• Understand and appreciate science and its implications;
• Consider science as a human endeavour with benefits and limitations;
• Cultivate analytical, inquiring and flexible minds that pose questions, solve problems, construct
explanations and judge arguments;
• Develop skills to design and perform investigations, evaluate evidence and reach conclusions;
• Build an awareness of the need to effectively collaborate and communicate;
• Apply language skills and knowledge in a variety of real-life contexts;
• Develop sensitivity towards the living and non-living environments;
15

• Reflect on learning experiences and make informed choices

14
15
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Assessment Criteria
Each Sciences objective corresponds to one of four equally weighted assessment criteria. Each criterion
has eight possible achievement levels (1–8), divided into four bands with unique descriptors that teachers
use to make judgments about students’ work.

Criterion A: Knowing and understanding
Students develop scientific knowledge (facts, ideas, concepts, processes, laws, principles, models and
theories) and apply it to solve problems and express scientifically supported judgments.

Criterion B: Inquiring and designing
Students develop intellectual and practical skills through designing, analysing and performing scientific
investigations.

Criterion C: Processing and evaluating
Students collect, process and interpret qualitative and/or quantitative data, and explain conclusions that
have been appropriately reached.

Criterion D: Reflecting on the impacts of science
Students evaluate the implications of scientific developments and their applications to a specific problem
or issue. Varied scientific language is applied to demonstrate understanding. Students should become
16
aware of the importance of documenting the work of others when communicating in science.

16
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Mathematics
Mathematics plays an essential role both within the school and in society. It promotes a powerful
universal language, analytical reasoning and problem-solving skills that contribute to the development of
logical, abstract and critical thinking. Moreover, understanding and being able to use mathematics with
confidence is not only an advantage in school but also a skill for problem solving and decision-making in
everyday life.
Mathematics is well known as a foundation for the study of sciences, engineering and technology.
However, it is also increasingly important in other areas of knowledge such as the arts, economics and
other social sciences. MYP Mathematics aims to equip all students with the knowledge, understanding
and intellectual capabilities to address further courses in mathematics, as well as to prepare those students
who will use mathematics in their workplace and life in general.17
The framework for MYP Mathematics outlines four branches of mathematical study.
(International Baccalaureate Organization, 2021)

• Numerical and abstract reasoning
• Thinking with models
• Spatial reasoning
• Reasoning with data
The MYP Mathematics and extended mathematics courses promote both inquiry and application, helping
students to develop problem-solving techniques that transcend the discipline and are useful in the world
outside school. 18
Mathematics in the MYP is tailored to the needs of students, seeking to intrigue and motivate them to
want to learn its principles. Students should see authentic examples of how mathematics is useful and
relevant to their lives and be encouraged to apply it to new situations.

17 Middle Years Programme Subject Brief, Mathematics (Cardiff, Wales: 2015).
18

Middle Years Programme Subject Brief, Mathematics (Cardiff, Wales: 2015).
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The aims of MYP Mathematics courses are to encourage and enable students to:
Enjoy mathematics, develop curiosity and begin to appreciate its elegance and power;
• Develop an understanding of the principles and nature of mathematics;
• Communicate clearly and confidently in a variety of contexts;
• Develop logical, critical and creative thinking;
• Develop confidence, perseverance and independence in mathematical thinking and problem-solving;
• Develop powers of generalisation and abstraction;
• Apply and transfer skills to a wide range of real-life situations, other areas of knowledge and future
developments;
• Appreciate how developments in technology and mathematics have influenced each other; the moral,
social and ethical implications arising from the work of mathematicians and the applications of
mathematics; the international dimension in Mathematics; and the contribution of mathematics to
other areas of knowledge;
• Develop the knowledge, skills and attitudes necessary to pursue further studies in mathematics;
• Develop the ability to reflect critically upon their own work and the work of others.19

19 Middle Years Programme Subject Brief, Mathematics (Cardiff, Wales: 2015).
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Assessment Criteria
Each Mathematics objective corresponds to one of four equally weighted assessment criteria. Each
criterion has eight possible achievement levels (1–8), divided into four bands with unique descriptors that
teachers use to make judgments about students’ work.

Criterion A: Knowing and understanding
Students select and apply mathematics to solve problems in both familiar and unfamiliar situations in a
variety of contexts, demonstrating knowledge and understanding of the framework’s branches (numerical
and abstract reasoning, thinking with models, spatial reasoning, and reasoning with data).

Criterion B: Investigating patterns
Students work through investigations to become risk-takers, inquirers and critical thinkers.

Criterion C: Communicating
Students use appropriate mathematical language and different forms of representation when
communicating mathematical ideas, reasoning and findings, both orally and in writing.

Criterion D: Applying mathematics in real-life contexts
Students transfer theoretical mathematical knowledge into real-world situations and apply appropriate
problem-solving strategies, draw valid conclusions and reflect upon their results.20

20

Middle Years Programme Subject Brief, Mathematics (Cardiff, Wales: 2015).

41

subject area overview
physical and health education

Physical and Health Education
Physical and Health Education in the MYP is concerned with more than just participating in sports and
games. Its primary aims are to encourage the development of 'intelligent performers' and to encourage
students to understand the importance of a balanced, healthy lifestyle. Throughout the four years of the
MYP, students should develop knowledge, critical thinking and reflection skills, and a sense of
responsibility, as well as interpersonal and self-motivational skills. 21
Students engaged in Physical and Health Education will explore a variety of concepts that help foster an
awareness of physical development and health perspectives, as well as positive social interaction. Physical
activity and health are of central importance to human identity and global communities, creating
meaningful connections among people, nations, cultures and the natural world.
Through Physical and Health Education, students learn to appreciate and respect the ideas of others, and
develop effective collaboration and communication skills. This subject area also offers many opportunities
to build positive interpersonal relationships that can help students to develop a sense of social
responsibility and intercultural understanding.
The aims of MYP Physical and Health Education are to encourage and enable students to:
• Use inquiry to explore Physical and Health Education concepts;
• Participate effectively in a variety of contexts;
• Understand the value of physical activity;
• Achieve and maintain a healthy lifestyle;
• Collaborate and communicate effectively;
• Build positive relationships and demonstrate social responsibility;
• Reflect on their learning experiences.

21 Middle Years Programme Subject Brief, Physical and Health Education (Cardiff, Wales: 2015).
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physical and health education

Assessment Criteria
Each Physical and Health Education objective corresponds to one of four equally weighted assessment
criteria. Each criterion has eight possible achievement levels (1–8), divided into four bands with unique
descriptors that teachers use to make judgments about students’ work.

Criterion A: Knowing and understanding
Students develop knowledge and understanding about health and physical activity in order to identify and
solve problems.

Criterion B: Planning for performance
Students through inquiry design, analyse, evaluate and perform a plan in order to improve performance
in Physical and Health Education.

Criterion C: Applying and performing
Students develop and apply practical skills, techniques, strategies and movement concepts through their
participation in a variety of physical activities.

Criterion D: Reflecting and improving performance
Students enhance their personal and social development, set goals, take responsible action and reflect on
their performance and the performance of others.22

22 Middle Years Programme Subject Brief, Physical and Health Education (Cardiff, Wales: 2015).
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Drama, Music, Art and Media
The Arts are a universal form of human expression and a unique way of engaging us in affective,
imaginative and productive activity. Learning through the Arts helps us to explore, shape and
communicate our sense of identity and understanding of the world, while providing opportunities to
develop self-confidence, resilience and adaptability.23
In MYP Arts, students function as artists as well as learners of the Arts. Artists have to be curious. By
developing curiosity about themselves, others and the world, students become effective learners, inquirers
and creative problem-solvers. Students create, perform and present Arts in ways that engage and
convey feelings, experiences and ideas. Through this practice, students acquire new skills and
master those developed in prior learning.
Development in the Arts is a dynamic process, and not necessarily linear. Students move freely through a
creative process towards a deeper understanding of the Arts. The process of creating artwork, as well as
the product, demonstrates what students have experienced, learned and attempted to convey.
Arts in the MYP stimulate young imaginations, challenge perceptions, and develop creative and analytical
skills. The course encourages students to understand the context and cultural histories of artworks,
supporting the development of an inquiring and empathetic world view. Arts challenge and enrich
personal identity and build awareness of the aesthetic in a real-world context.
MYP Arts has four objectives of equal importance and value: knowing and understanding; developing
skills; thinking creatively; responding. Although the objectives can be addressed separately to scaffold
learning, collectively they enrich teaching and learning of the Arts.
The aims of MYP Arts are to encourage and enable students to:
• Create and present art;
• Develop skills specific to the discipline;
• Engage in a process of creative exploration and (self-) discovery;
• Make purposeful connections between investigation and practice;
• Understand the relationship between art and its contexts;
• Respond to and reflect on art;
• Deepen their understanding of the world.24

23 Middle Years Programme Subject Brief, Arts (Cardiff, Wales: 2015).
24 Middle Years Programme Subject Brief, Arts (Cardiff, Wales: 2015).
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the arts

Assessment Criteria
Each Arts objective corresponds to one of four equally weighted assessment criteria. Each criterion
has eight possible achievement levels (1–8), divided into four bands with unique descriptors that teachers
use to make judgments about students’ work.

Criterion A: Knowing and understanding
Students discover the aesthetics of art forms and are able to analyse and communicate using
specialised language. Students inform their work and artistic perspective using explicit and tacit
knowledge alongside an understanding of the role of the Arts in a global context.

Criterion B: Developing skills
Students develop their artistic ideas to a point of realization by applying their skills. Students make
final commitments to their artwork by presenting it to audiences.

Criterion C: Thinking creatively
Students develop curiosity, and purposefully explore and challenge boundaries. Students explore
the unfamiliar and experiment in innovative ways to develop their artistic intentions, their processes and
their work. They discover their personal signature and realise their artistic identity.

Criterion D: Responding
Students respond to their world, to their own art and to the art of others. Students must make connections
and transfer learning to new settings. Through reflecting on their artistic intention and the impact of their
work on an audience and on themselves, students become more aware of their own artistic
development and the role that Arts play in their lives and in the world. Students learn that the Arts may
initiate as well as respond to change.25

25 Middle Years Programme Subject Brief, Arts (Cardiff, Wales: 2015).
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Design
Design is the link between innovation and creativity. Technology and technological developments have
given rise to profound changes in society, transforming how we access and process information, how we
communicate with others and how we work and solve problems. The MYP holistic approach to teaching
and learning acknowledges that inquiry and problem-solving contribute to students’ development of
thinking skills and strategies that will equip them to face the rapidly changing demands of the 21st
century.
MYP Design and Technology aims to provide the means and the context to help students become skilful
problem solvers, who can appreciate the role of technology in everyday life and society and who can
respond critically and resourcefully to real-life challenges.26
Inquiry and problem-solving are at the heart of design. MYP Design requires the use of the design cycle as
a tool, which provides: the methodology to structure the inquiry and analyse problems; the development
of feasible solutions; the creation of solutions; and the testing and evaluation of the solution. In MYP
Design, a solution can be a model, prototype, product or system independently created and developed by
students.
MYP Design enables students to develop not only practical skills but also strategies for creative and
critical thinking.
The aims of MYP Design are to encourage and enable students to:
• Enjoy the design process, and develop an appreciation of its elegance and power.
• Develop knowledge, understanding and skills from different disciplines to design and create
solutions to problems using the design cycle.
• Use and apply technology effectively as a means to access, process and communicate information,
model and create solutions, and to solve problems.
• Develop an appreciation of the impact of design innovations for life, global society and
environments.
• Appreciate past, present and emerging design within cultural, political, social, historical and
environmental contexts.
• Develop respect for others’ viewpoints and appreciate alternative solutions to problems.
• Act with integrity and honesty, and take responsibility for their own actions developing effective
working practices.27

26
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design

Assessment Criteria
Each Design objective corresponds to one of four equally weighted assessment criteria. Each criterion has
eight possible achievement levels (1–8), divided into four bands with unique descriptors that teachers use
to make judgments about students’ work.

Criterion A: Inquiring and analysing
Students are presented with a design situation, from which they identify a problem that needs to be
solved. They analyse the need for a solution and conduct an inquiry into the nature of the problem.

Criterion B: Developing ideas
Students write a detailed specification, which drives the development of a solution. They present the
solution.

Criterion C: Creating the solution
Students plan the creation of the chosen solution, then follow the plan to create a prototype sufficient for
testing and evaluation.

Criterion D: Evaluating
Students design tests to evaluate the solution, carry out those tests and objectively evaluate its success.
Students identify areas where the solution could be improved and explain how their solution will impact
on the client or target audience.28

28 Middle

Years Programme Subject Brief, Design (Cardiff, Wales: 2015).
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Further Information:
Should you wish to discuss any of the elements of the IB MYP or their suitability for your child, please do
not hesitate to connect with any of the following members of staff:
Natalie Kunst (MYP Coordinator)
natalie.kunst@preshil.vic.edu.au
Karoline Kuti (DP Coordinator) and (Acting Head of Campus - Blachall Kalimna)
karoline.kuti@preshil.vic.edu.au
mark.harrington@preshil.vic.edu.au
Cressida Betterham-Wilson (Head of Campus - Arlington)
cressida.batterham-wilson@preshil.vic.edu.au
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